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- PPST RESOURCE PACKAGE

INTRODUCTION TO TEACHERS' RESOURCE PACKAGE

Hello, dear Teacher!
Welcome to this Resource Package.

| am Teacher Rey!

And | am Teacher Dulce!
We are members of your support group in the Department
of Education (DepED). Together with your Principal, Master
Teachers, and colleagues, we are pleased to be your

mentors and companions as you use this resource package.

Are you ready?

We begin by letting you know the journey of how we put together this resource
package.

In August of 2017, the Department of Education Secretary Leonor Briones signed
the Philippine Professional Standards for Teachers (PPST) into policy through
DepEd Order No. 42, S. 2017. The policy states, among other things, that the PPST
“shall be used as a basis for all learning and development programs for teachers.”

The Department of Education is committed to supporting your continuing
professional development. This resource package hopes to contribute to this
commitment.

As a teacher, understanding the PPST is crucial in order for you to grow and
flourish in your profession. The PPST identifies what you are expected to know, be
able to do, and value in your profession.
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How can this resource package help you?
This resource package can help you as it:

serves as your guidebook towards becoming better acquainted with the
PPST;

provides you with another 12 modules for Proficient Teachers based on

12 indicators aligned with the Results-based Performance Management
System (RPMS); and

contains illustrative and instructive information that you will find realistic,
sensible and workable, and can help you achieve the target indicators
across the curriculum teaching areas and key stages of learners’ education.

We are happy to say that this resource package has been developed and compiled by
teachers in support of other teachers.

Why do you need this resource package?
You will find the materials here useful if you:

reflect on your own classroom practices and ensure that your teaching
practices are aligned with the next 12 indicators for Proficient Teachers;
are part of a group of teachers who need materials for your school-based
Learning Action Cell (LAC) sessions in order to (i) learn more about the
PPST, and (ii) innovate with practices using the samples
in the resource package material as guide;
and

want to develop or expand the current
work by (i) providing more examples of
practices, or (i) working on other career
stages or indicators other than the 12
presented in this resource package.

If learning is your passion, this resource
package is for you.

xxxxxxx
‘‘‘‘‘‘
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The modules explore the following indicators.

You will discover that each module discusses a specific indicator
on becoming a Proficient Teacher. There are key concepts that
will be unpacked as you read the next few parts of these modules.
Most importantly, they will show you relevant illustrations of
practices that may help you understand and attain the indicators.

1.3.2 Ensure the positive use of ICT to
facilitate the teaching and learning process

-

.....

,,,,,

1.6.2. Display proficient use of Mother
tongue, Filipino and English to facilitate
teaching and learning

2.4.2. Maintain supportive learning
environments that nurture and inspire
learners to participate, cooperate and
collaborate in continued learning

[ MODULE 16

2.4.2. Maintain supportive learning
environments that nurture and inspire
learners to participate, cooperate and
collaborate in continued learning

T MODULE 17

3.2.2. Establish a learner-centered culture
by using teaching strategies that respond
to learners’ linguistic, cultural, socio-
economic and religious backgrounds

[ MODULE 18

4.2.2. Set achievable and appropriate
learning outcomes that aligned with
learning competencies

[ MoDULE 19

4.3.2 Adapt and Implement learning
programs that ensure relevance and
responsiveness to the needs of all learners

........

......

,,,,,,

5.3.2 Use strategies for providing timely,
accurate and constructive feedback to
improve learner performance

5.5.2 Utilize assessment data to inform
the modification of teaching and learning
practices and programs

6.2.2. Build relationships with parents/
guardians and the wider school
community to facilitate involvement in the
educative process

7.3.2 Participate in professional networks
to share knowledge and enhance practice

7.4.2 Develop personal professional
improvement plan based on reflection of
one’s practice and ongoing professional
learning
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Each module contains the following parts:

ILLUSTRATIONS OF PRACTICE
walks you through sample
illustrations of specific teaching
practices that show how the
standards are put into action;

OVERVIEW introduces you to
the indicator for the Proficient
career stage and why you need
to achieve it;
SELF-REFLECTION allows you

to reflect on your knowledge, @ PROFESSIONAL DEVELOPMENT

lskiI.Is and attitude related to the PLAN helps you identify your
indicator; strengths, development needs
and plans for specific action for
professional development;

RESOURCE LIBRARY provides
resources with annotations that
SUPPORT GROUP allows you to g can help you further understand
consult and collaborate with your the indicator.

teacher-friends who will provide

suggestions on how to improve

your current practice;

KEY CONCEPTS defines
operationally the concepts used
pertinent to the indicator;

0 60

Each module takes you through a journey of exploration and discovery, while you learn more
about the indicator and apply it to your teaching context.

We encourage you to actively engage with the texts as you read through the module.

We hope that you find the information, materials and resources in this package helpful as you
use the Philippine Professional Standards for Teachers as your guide towards professional
development.

We will be with you every step of the way.

Have a happy journey!
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Hello, | am Teacher Dulce and with me is Teacher Rey. As your
teacher support group, we will help you better understand the
indicator focusing on how you can utilize assessment data to
inform the modification of teaching and learning practices and
programs.

LOOKING CLOSELY AT THE DATA. The teachers of Lucena Dalahican National
High School (LDNHS) convene regularly to utilize assessment data to inform the
modification of teaching and learning practices and programs.

As Proficient Teachers, we interact with our learners to assess how they learn,
grow and adapt. Through these interactions, we obtain data which are essential to
teachers becoming responsive to the learning needs of the learners.

In addition, we trust the results from these assessments because of their direct
relationship to classroom instructional goals. These classroom assessments are
utilized to make improvements. It is essential that as Proficient Teachers we need
to see assessment as an integral part of the instruction process and as crucial for
helping students learn.

When these assessment data are used meaningfully, we can better deliver
instructional practice effectively.

In this module, we will focus on:

" STRAND: Feedback to improve learning

INDICATOR: 5.5.2 Utilize assessment data to inform the
modification of teaching and learning practices and programs




Utilize assessment data to inform the modification of

teaching and learning practices and programs

KEY CONCEPTS
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To better appreciate the indicator, let us learn about the
following key concepts in the context of this module
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SELF-REFLECTION

Let us first reflect on current practice regarding utilizing
assessment data to inform the modification of teaching and
learning practices and programs.

Considering the key concepts, | have written down my reflections

on this.
KNOWLEDGE SKILLS ATTITUDES

As a Proficient Teacher,
| know...

As a Proficient Teacher,
do...

As a Proficient Teacher,
| feel...

that assessment data

woe assedsments data ts
modify my teaching
programs ss that & can
arvwer the reeds of my
bearners.

These are good reflections, Teacher Dulce.

Now it's your turn to reflect on your knowledge, skills and
utilizing assessment data to inform the modification of

teaching and learning practices and programs.

KNOWLEDGE
As a Proficient Teacher,

know...

do...

As a Proficient Teacher,

| feel...

ATTITUDES
As a Proficient Teacher,




SUPPORT GROUP

Utilize assessment data to inform the modification of
teaching and learning practices and programs

Welcome to our support group! We are here to help you
enrich your teaching practice. Let's get to know how Teacher
May Grace utilizes assessment data in targeting the learning !

competency in her class.

Teacher May Grace teaches 7th Grade English. Her lesson is on

distinguishing between literal and figurative language (EN7LT-ii-a-4).

Below is the excerpt detailed lesson plan used in her class on literal and
figurative language. Let us focus on the assessment data she obtained
and her entries on the Reflection part.

To identify learners who need

Thafl}afl?'llwon:'hﬁ 1o undersiand our Spoken communicalion:
1 H H 1
! ’? ?Sgwﬁ";egeu say something that means its actual definition remedlatlon for the day S |eSSOH,
¥ It slates exaclly what it means H
H. Making generalizations ¥ Itstays the same all the time TeaCher May Grace uses a 5_|tem
and abstractions about 2) Figurative Language K
the lessan ¥ There is room for interpretalicn ) quiz.
¥ N does NOT mean exactly what it sounds like
g Fa . . .
Rappaning  h et ihhe oo when i She identified that there are
T 41 learners from the three
ul
Idenliiy?l the sentence uses Iil?e(al or figurative !snguaga_ . .
I. Evaluating learming é; 33 mos;:;a:l‘gﬂ%fa[mg?uuwi ; J sections she handles who needs
he ik fl il . ara i H H
B — eredtion
T Aol s or After class hours, she meets the
T — learners who require additional
V. REMARKS
Vi, REFLECTION H o C L
A o olleamorswho | Gredle 7 Gumamela - 32 ' activities for remediation. She
samed 80% on the Grade 7 Waling-waling - 43 I .
formativ assessment| Grade 7 Agueena - 41 0 discusses the lesson and clears
B Mool 'ea:‘j_w D:'JM Grade 7 Gumamela - 12 1 .
vy Grade 7 Waling-waling - 15 H some confusion among learners.
b = = = ERONE0R = = = = Seade Tdpgeng o W o oo o e e e e e e mm e oo L Th h id ksh
T G. D ihe romed a M
S i I'hen, she provides works eets on
poetiiine o ' literal and figurative language to be
T i completed at home.
remediation 1
£ g;mwf:m;mg The General Information (GL) game worvked well since it :‘\
mﬂwm did thase alleey learnery to work collaberatively. 1 “
F Whaldlhou!-?id-dl : ‘\
picios o naparucr | Nemes H
can help me scive? 1
G. Whal mnovabon or 1
localized maberials did 1
| usavdiscover which | Meone: 1
wish 1o share with 1
other teachers? 1
""" Pepwedby.  Newdby
MAY GRACE D. SALAZAR CARMEN H. MACATUGOE \
Grade 7 Teacher of Englsh Principal | \
English Department Coordinator \

The next day, Teacher May Grace checks on the progress of the learners who learners
who require additional activities for remediation. She finds out that these learners can
grasp literal and figurative language based on the result of the activity provided.

Then, she completes these parts to accomplish the entries in the Reflection of her
lesson plan.




I PPsTRESOURCE PACKAGE

Probing

What can you say about the instructional practice
undertaken by Teacher May Grace in terms of
assessment data?

Dear Teachers, below are some of the key questions
that you may answer to help Teacher May Grace
improve her practice.

o Do you think the 5-item quiz on literal and figurative language can solely gauge learners’
progress?

e What other sources of data can you consider to gauge learners’ progress?

e Do you think intervention and/or remediation activities given by Teacher May Grace will help
the learners better understand literal and figurative language?

e Do you have anything in mind to enhance this teaching practice?




Utilize assessment data to inform the modification of

teaching and learning practices and programs

Suggestions for Improvement

L 3 TNAOW

Teacher May Grace used a 5-item quiz as formative assessment after

a lesson on literal and figurative language. This assessment data helped
her identify the number of learners who obtained a passing score and the
learners who need remediation.

She utilized the assessment data as a basis for instructional decisions. In
her case, she opted to provide additional activities for remediation to cater
the needs of these learners.

On the other hand, the 5-item quiz alone could not measure the learners’
understanding of the lesson. There are still other observations to consider in
arriving at an instructional decision. Thought-provoking questions can also be
used to gauge learners’ understanding of the topic.

As Proficient Teachers, we can develop our capacity to use classroom data
well by expanding our conception of what counts as “assessment data”. These
data can be obtained from formative and summative assessment.

Teachers have daily contact and myriad interactions with learners across a
school year. These instances enable us to understand their learning needs.
Hence, assessment is not separate from classroom teaching but embedded in
everyday interactions.

Allowing ourselves to reflect on this rich information and to consider each
learner in the class regularly is the groundwork of good assessment and
teaching. Reflection on the class and on individuals within the class is
important in arriving at an instructional decision.
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ILLUSTRATIONS OF PRACTICE

Teacher Rey and | will walk you through illustrations
of practice that utilize assessment data to inform the
modification of teaching and learning practices and
programs

We hope you'll have fun! Let's go!

As Proficient Teachers, we should understand several conditions required for the
use of assessment data to achieve the impact we hoped for:
+ The data need to provide teachers with curriculum-relevant information
+ The information from the data needs to be seen by teachers as
something that informs teaching and learning, rather than as a
reflection of the capability of individual students and to be used for
sorting, labelling and credentialing
+ Teachers need enough knowledge of the meaning of the assessment
data to make appropriate adjustments to practice
+ Teachers need improved pedagogical content knowledge to make
relevant adjustments to classroom practice in response to the
assessment information
+ All within the school need to be able to engage in systematic evidence-
informed cycles of inquiry that build the relevant knowledge and skills
identified above
(Timperley, 2009)

As Proficient Teachers, learning about learners’ knowledge through assessment is
important in the teaching-learning process. Meanwhile, it is equally significant to
reflect on the effectiveness of one’s own teaching. If teachers begin by planning

a lesson around what he or she wants learners to know and be able to do

through development of student learning outcomes, then by reflecting on the gap
between what he or she wants learners to know and how they do on assessments
teachers can learn more about their teaching.

According to Priya, Matthew & Peechattu (2017), reflective teaching..
+ involves 'thinking about one’s teaching’.
+ is a process where teachers think over their teaching practices, analyze how
something was taught and how the practice might be improved or changed
for better learning outcomes.
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These authors suggested some points to consider in the reflection process
+ might be what is currently being done
+ why it's being done and
* how well students are learning

L 3 TNAOW

By collecting information about what goes on in the classroom, and by analyzing and
evaluating this information, teachers identify and explore their own practices and
underlying beliefs. This may then lead to changes and improvements in their teaching.

(Priya, Matthew & Peechattu, 2017)

Considering these important notes, you are now
ready to explore more illustrations of practice that will
enable you to utilize assessment data to inform the
modification of teaching and learning practices and
programs.

Enjoy this learning journey!
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ILLUSTRATION OF PRACTICE NO. 1

Modify teaching strategies or content decisions as a result of
analysis of student assessment data

Teacher Aires uses the identified student strengths and
weaknesses to reflect on current teaching practice and plan for
the inclusion of opportunities to address identified issues. Using
these data, she provides an opportunity to include specific learning
experiences to develop student understanding of the competencies
through strategic intervention material (SIM).

Third Grading Period

conror | oUIT, | TomeNes | Mol | wnocowsrmoss | ooor | omne
Grade T- Living Things and Their Emdronm ent No_of Days: 45
THIRD QUARTER/ THIRD GRADING PERIOD
The Leamers should be able to.,, % lerca Leds s
STFE-IIIa-1 | Module - Grade 7
. . Medule 1: D ibi
m Wsarmars shall be m;}; e _'::l;:tm!]umliﬁn in terms of iy e
The Learmers should be able to...
conduct a forum on
mitigation and disaster
risk reduction Day 1 2.1 differentiate scalars from vector
3 ool o eramtveots
L. Motion in One quantities
L Motio
T g’:;;“ PR F—— Day 2 2.3 compute for the resultant vector
Motion demonstrate an (5 Days) 1. describe the motion of an objectin STFE-IITa-2
1.1 Distance or urderstanding of: terms of distance or displacement, spead or
Displacerment velocity, and acceleration;
1.2 Speed or Day 1 1.1 Locate objects wsing different
Velooty rmation in one ’ frames of referense
1.3 Acceleration dirmensson Day 2 1.2 differentiate detance from
displacerment
2. Mation 1.3 differentiate speed from velocity
Detectors Day 3 1.4 Compute for the speed and
velocity of a maving bady
Day 4 1.5 describe the motion of objects
through graphs
Day 5 1.6 campute for the accelration af the
Y maving bady
Gumamela Waling-waling Azucena
Score f fx f fx f x . ]
10 4 40 12 120 1 10 After teaching these topics, Teacher
g g ;i g lg g ;3 Aires found out through computing for
= 13 T s =5 > = the index of mastery that the Iearngrs
6 1 3 5 30 9 54 from the sections she handles obtained
5 1 5 1 5 1 5 .-got an index of mastery of 54.09
4 2 8 £ 8 12 48 1 .-~ (Gumamela), 55.59 (Waling-waling) and
3 12 36 15 45 1 3 4 4016 (A ) which thev h
> 1 > 5 2 9 18 40. zucerlma which means they have
1 6 5 2 2 7 7 not mastered’ the competency.
0 S 0 5 0 8 0 Teacher Aires reflects on her teaching
Total 61 330 59 328 60 241 ; ; L
ractice by going back to the activities
7 fx 5.40984 5.55832 4.01667 P dtot Y gh thg t ies th
index of Mastory N 55.5032 30.1667 used to teach the competencies, the
No mastery No mastry No mastery assessment strategies employed and

10

formative assessment data.




At this point Teacher Aires reflects on her teaching practices by looking at several aspects such
as formative and summative assessments, strategies and techniques employed during the lesson,

lesson plan and other factors.

Here are the reflections made by Teacher Aires.

Point of Reflection Teacher Aires’ Reflection

I wied jeveral formative agetimenty
to- check on their progress: However, T
have not given them enough. drilly to-

Formative assessment

I wsed a- 10-ites quig afier teaching
the competencies fov 5 dayy. I feel
their underfanding about the
comnpelerncy.

Summative assessment

In-teaching thiy competency, I
observed that I mostly used the
discussion method - which made the
Letton lety engaging to-the leauners: I |
feelthat I could have provided.
meaningful and explevatory
compelency.

The lesson plan I wied- iy the saime
with-the other Science teachesy inthe
grade level: I realizged that T showld
have contextualized nmy lesson plan
brsed enthe learnery I have. The 9
plan-w:g}fwov'k/ﬁ?fﬁm Bt iy
cage; it did not. I guesy I must modify
these letson plans to-suit the needs of
wy leaurnery:

The numeracy level of the leaumnery iy
low. We had. struggles during the
computation paurt of the lesson:

Strategies and
techniques

Lesson plan

Other factors Thel + have low know

alrowut graphs: I had-to-teach them
albrout graphs before we can meve-on
fo-the next phase of the legson.

Plan of action:

Having reflected onvthese several aspecty; I will develop a
Srategic infervention material: (SIM) inthiy competency. After
I administer thiy I wd,lrlookagaﬂvmmfx)—thw assessment dato.

Alser, this iy an opportunity for me to-undertake an action
research alout wsing this SIM to- improve- the learnery skilly in

digplacement; speed. or velocity and accelevation.

Utilize assessment data to inform the modification of
teaching and learning practices and programs

L 3 TNAOW

Teacher Aires feel the value of
assessment data obtained from her
class since it is a curriculum-relevant
,-*"information that can be used as basis in
.*" her instructional decision.

. Moreover, there is a need to look
closely at the formative and summative
assessment to keep track of learners’
progress.

N As part of Teacher Aires’ reflection of

. her teaching practice she looked into the

. strategies and techniques employed in
her class. She realized that strategies
along with techniques must be chosen

N appropriately in teaching a competency.

N Teacher Aires had reflected on other
) ., factors that might have contributed
s, to the 'not mastered’ result of the

% *» competency. She feels the value

\ of identifying the strengths and

| weaknesses of the learners so she

' could scaffold towards learning the

\ competency.

. Assessment data are valuable in
N\ conducting action researches. These
\ serve as indicator if a certain strategy
and/or technique works for the learners.
Also, these data serve as guide for
teachers’ further instructional decisions.

"
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Meanwhile, to reflect on teacher’s practice, it is necessary to use an effective process, and have the
correct mindset and guidance. According to Timperley et al. (2008), teachers must use a process of
inquiry and systematic knowledge building to learn more effective teaching practices.

A cycle of teacher inquiry and knowledge building to promote valued learner outcomes is represented
in the following diagram adapted from Timperley (2008).

‘What
What knowledge and skiis do
and shills do
m'_";' teachaes rged”

What has been Despen prolessional
the impact of browiedge i3
\ Ewm(

N i leaining
expeciences

Adapted from: Teacher professional learning and development by Helen Timperley (2008)

Using this cycle, Teacher Aires reviews on her teaching practice. Let us look at her own inquiries.

What knowledge and skills do my My learners need to describe the motion of an
students need? object in terms of distance or displacement,
speed or velocity and acceleration.

What knowledge and skills do | need? | need to have wide knowledge and skills on
describing the motion of an object in terms of
distance or displacement, speed or velocity
and acceleration.

How do | deepen professional | must do advanced reading on these topics.

knowledge and refine skills? | will collaborate with colleagues for the
development of a strategic intervention
material (SIM) for this competency.

How will | engage students in a new The developed SIM will be administered to the
learning experience? learners. It contains engaging activities to hook
them with the lesson.

What has been the impact changed Theirs scores from the SIM will be validated. If
actions? they have learned the competency, then, | will
proceed with the next lesson.
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In the next sections, we will show you the intervention
material developed by Teacher Aires.

L. FTNAOW

Crrect: Al Uhe Rl Borbrt el bt Vb st (st Riollows
Diireution: Fead sach serdence < loe snd fpure oo what maton conoept it being desnbed
Forsd ek wond an the word search. Words s wriften acrom and dewn AARDATR
MANS ANIMALS MACHINE I:[Ir.‘I
DII|EIPICIAICIEIMIEIN]ITID 1 Serimper ) =
IJE|PIK|G|F|lO[GID|e[GI1]0 o 8
[ EID[EImM| Oz c [EJCS[EJU|B]E
T|FIEIRIEIATDIEIFITIIIRIT 2 seullion
Al0|D|OD|ClE|F|IDIS|OJElYIH 40
NIH|O|O|V|D|T[E|IN|H|D|FIN
CIAICICIEILIEIRIAITIIICQIN
ElJ[VIE|LIOJC|I]lTI ¥ R|GIU o 48 i

1. What is the speed of ||
the mcing  ywche?

PRSP —— 65 | |ilen ke New learners’ resources
3 i reors o the e of musvemens with newpeet o the direction Swimener? and assessment Items
1. s the bengeh of b s v lind By the o 3. Porwes bt - 3 Which amaong fhe
o ke e h 115 | [ have been developed
e imsrrnand ok the vt he ool s o ki .
A et e iy 4 et o | by Teacher Aires to
.
3 y enable learners to

practice the skills
required, demonstrate
their ability to describe
the motion of an object
B VELOCTTY in terms of distance or

Durcctions Study the diagram below fo answer the question that follows [ ! ; m-ng d|sp|acement Speed of
=S — velocity and acceleration.

Bhrections Dvbenmine whether ihe folengt o @ meanare of speed o vekaty Wi §
f i ety speed and ¥ if # sugpets velociy

1. 50m/s — C'_Dq. .
2. 10 m/'s, North * P

=
.25m/s B &
Ch @
4.32 m/s q. { : ;‘:h _
1. What is the velocity of a motoreycle?

2. Which has the velocity of 48 km/s? SAmis,West  — @ 5
@

3. Which has the greater velocity?

13
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| Gtudent’s Note
|mmwm

ARl ritght ol D

[ 1underseand wien
e 185500 15 Bl B0OUT:

(] 1suin do pen
underitand what the lesson

TWihias | ehifis so0U el bhisgl
000

W

Eaxiy Durpicue

For £his #5500 ] want 40
FRLdy it
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D Tleth my Crassmane w0
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D Tirhiin 3 group

Mot smekes the workd g
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motww we ofen sk of ca,

To dewrribe the mtam of 58
bt o et dtermine it iread
and vebacdy Sperd o gmpoctant o
dercribug motion Pecause ¥ feille
e fad am obyect ar moring away
drowy sty beinniny poston wiale
wokvaty felis bty Aever fat an gt
o mevany fat spwecd) and whack wary
o wgoeny Detv chrwolon of mots!

e ukmey st will Bele roafy

& Aatwity Card 1 i entited Lovgs-A- Wiond it
il efe theem A Pecose damblar walk the
L

& Actaety Cand Sall Bejp yow determase the
v i vekR Y 4 e

& Aty Ol 5 belpw A akntife the
liiirenr betwryn e and ek

B Aisiment Cind SOl SORPELENE B
Fndryt spveed sl wekowsty:

& farachament Cand smvofes probin Sobmg

Solve it fast!

Dircction Use the following equations to answer the followirng problems.
distance deplacenen £
ced = — vy ) ————
¥ time L]

11 Pasil throws the football 50 meters in 3 seconds, what is the speed of the

football?

Anguer:
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&

N

Student’s Noee |~ ~
o much D | /" Diirocsion Use the tablc bekow i compuse for the speod snd
hnow? | viehocay of ihe followisg vebackes
Vebicke | Poisiol | Destinaiion | Direciion | [Wstan | Time of
I partar [ Trawel
L3 {lomm ik
Cuba, | Los Banos, | South » 2
1. Bus e Lapuna
' City
Newnieg Cuban, | Los Banos, | South T 1
LJI—I o | Quoron | Lapma
City
Aderpaey | Cubao, | Los Banos, | South » 3
1 ':Itl" Lm'
| City
o ] T | ]
A Van City Qecron
Lo
Lucena | Tisong, Norih [F] |
-1 B Motor — City Qacron
L= ]
Diirewiiomn: Complete ihe table below,
| VEMMLE | SPEED | VELOCMTY |
[
3 boepecy
[Tvm
|ES

2. If Justin races his Ford down east on rosibe 1 for 2560 m in 60 seconds, what is

s velocity?

Angwer:

(0

Teacher Aires provides more learning opportunities

for the learners through guided activities to practice

their skills and demonstrate their understanding of the

topics.




ILLUSTRATION OF PRACTICE NO. 2

Use assessment data to identify strengths and weaknesses in
student understanding of core concepts in a learning area

Utilize assessment data to inform the modification of
teaching and learning practices and programs

L 3 TNAOW

Teacher Hazrat teaches 7th Grade Mathematics. He prepares this
checklist at the beginning of the school year.

Let's explore his practice of using assessment data to identify
strengths and weaknesses in his learners’ understanding of core
concepts in Mathematics.

MATHEMATICS LEARNER'S PROFILE

paste

P ture
here

[CEARNER'S PROFILE

Sumame Firsi Name

Middle Name

Birthday Age Gendar / Sax

Curran! GradeLevel

Fathers Name
Address:

Mamhers Mamg

Black Lot Stpal

Town
Person to contact in case of emergency

Pk Subdivizion

Barangay

Contact Number

[NUMERACY RECORD

4 - Advanee 2 - Developing
3~ = praminar — — — ~ |l — = Baginee— ~ — —

[BASIC DPERATION Scale| D) R | REMARKS

D - Diagnostic Seore

D | R |REMARKS

Whole Humbers

Fractions

Decimals

Integers

Rational Numbars

Palymiamials

Parts of Trianghes

Scale) O R | REMARKS

Types of Tetragon

Prime & Compasite

Properties of Pelygon

Parts of Circle

Divisibility

Basic Construction

b | & [REMARKS

Order of Operation

Ratio

Proportion

Miasuring Mass

Percent

Measuring Temperature

Decimals & Money

Peasuring Time

Scale| D| B| REMARKS

Simple Pattern

Number Series

R [REMARKS

| Algebraic Expressions

Sodve Unknown

Lnear Equation

Linear Inegqualities

Quadratic Equation

Quadratic Inequalities

Scale| | R| REMARKS

Mean Deviation

Union

Varianoe

Intersection

Standard Deviation

Complement

Difference

Venn Diagram

Mathematics Teacher

School Year

Teacher Hazrat gives this checklist
to the learners to keep in their
portfolio.

One of the features of this
checklist is the learner’s profile
that bears basic information about
the learner for easy access.

This checklist contains the core
competencies for 7th Grade
Mathematics. After teaching

each competency, Teacher Hazrat
records the learner’s score

in formative and summative
assessments.

These assessment data are used
to determine if the learner needs
remediation.

At the end of the school year,
Teacher Hazrat compiles these
checklists to be handed over to
the next grade level Mathematics
teacher as baseline data.

15
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Teacher Hazrat performs evidence-informed teaching. He has a set of evidences which he uses
meaningfully in his instructional decision-making. In connection with this, Timperley and Parr
(2004) identify five key principles for evidence-informed teaching:

Principle 1: The process of making teaching decisions involves a consideration of
both the curriculum and the evidence of student achievement about specific learning
intentions.

Principle 2: The focus should be on the effectiveness of day-to-day teaching activities,
not additional programmes.

Principle 3: The collection of evidence needs to be ongoing and should be used both to
identify student needs and to monitor the effectiveness of the intervention.

Principle 4: Best practice is established by examining the data by class and finding the
most successful teacher or teachers who can then assist others.

Principle 5: The process should be an inclusive one at all points. Achievement
information is analyzed together, and interpretations and decisions are collectively
owned.

Source: Timperley and Parr (2004, pp. 103-104)

ILLUSTRATION OF PRACTICE NO. 3

Plan interventions designed to address specific learning issues
identified through the interpretation of assessment data

16

After the administration of the Quarter 2 periodic test, the
teachers of English analyze the data using the mean, percentage
and score.

Let’s look closely at their practice.




Utilize assessment data to inform the modification of

teaching and learning practices and programs

Document Code: DEPED-LCN-CID-MPS

- Ropublic of the Phibppinc :
{"ﬁ"\? et Bl e Docurment Title: MEAN-PERCENTAGE SCORE FORM
L !

h - Revigian: 1 Page:10f2

Region IV-A (CALABARZON) X —
Sehouls Division of Luscena City Prepared LOA Fbew_-»_ett CIDCHEF
Approved: S05 | Efectivity. SEPT. 24, 2018
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MEAN-FERCENTAGE SCORE FORM

Schook  LUCENA DALAHICAN NATIONAL HIGH SCHOOL
Disticl: _SOUTH
Lirarming Aska:  ENGLISH

HES 79 16.42 208 1215 H
! [mPs 4558 3442 133 36.82 H
! [Mean 279 1712 2185 18.41 n
1 | Ho.of 'R
! | Loamers 718 560 431 420 i
Tocore [ GmgeT -~~~ Grage 8-~~~ - Graded- -~ -|- -~ Graei0 -+ |
1 T 1 [ 1 [F] 1 ] '
50 1] 0 0 0 [ 0 ] 0 \
[T] 0 0 0 0 [ [ ] ] \
[ 0 0 0 0 0 0 0 0 \
47 1 a7 D D 0 0 D 0 | The mean-percentage-score form
bt Z = : : 2 = : + \ for Quarter 2 English reveals that
7] 1 7] D D 3 264 ] ] V' competencies taught are not
F=) r 72 1 = B 387 0 0 \ .
[ ] oz 5 0 7 704 D 0 \  mastered.
L] 1 4 3 123 9 369 ] ] \ The teachers of English led by the
[ 3 740 1 a0 ] 320 0 0 v d ¢ t dinat d
] 5 155 3 'EE T Toe 0 7 | epartment coorainator convene
B 7 268 1 3 15 570 1 3 v and discussed these assessment
T 5 185 11 407 15 555 ] 74 '
% T 36 3 108 19 T 0 % data.
£ B Z10 2 220 18 B30 z 70 : :
= = o : % = = : T The foIIowmg sectlor\s explore'
= 6 225 7 23 16 528 3 % more of their steps in addressing
2 T T 12 364 18 3 7 ] :
£l 15 465 16 496 17 527 7 27 these issues.
30 =0 500 7= 660 17 510 B Z70
Fo] 7 453 FH (E 13 37T El 251
7 8 504 75 700 12 EE] 0 250
1] ] 7T ] B4B 17 a5 L] 270
% E1] 906 0 520 12 312 18 %8
% [ 000 FT 700 20 500 ] T00 |
24 ] Mz 24 576 18 452 Fil 54
=] i ) EH B 12 276 El 483
FF] Fr] 966 EH T4 12 S ] ]
] 5] 693 30 630 E IE] £ 756
0 42 840 ) 400 5 100 43 BhO
19 = 102 FE) [FH 12 Ze8 F 513
8 a2 756 R 554 [ 62 ] 7]
17 H 527 a0 510 12 204 27 459
16 0 480 ] 352 13 208 2 %0
18 E] 435 27 405 10 150 16 20 |
14 F==] 350 17 238 1 154 16 224
13 Ell 273 16 208 [] 78 7 El
1z [ 132 17 ] B 96 B T2 |
11 ] EE] El B3] F) i 1 T
1o 3 B0 7 70 [ [ 3 Ei]
] 3 27 1 [ 1 ] F] 18
] 1 B ] 16 [ [ 0 0
7 [ [ 3 21 [ [ [ [
B 1 B 0 0 [ [ [0 [0
5 ] 0 0 0 [ [} i 5
] [ [ 0 0 [ [ [ [0
3 [ [1] 1] 1] [ ] [ [0
] [ 0 0 0 0 0 [0 0
1 [ [] 0 0 0 0 0 0
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Document Code: DEPED-LCN-CID-LMS
Document Title: Least Mastered Skills Form

RI.'IHIIHIII.'-llI ik Pia i
Department of Cducanion

=

'S Regon v A caLABARZOY) Revision: 1 Page: 10l 3
- Sa bl Dhivision of Lucena Ciiy Prepared. LOA R‘“w: CID CHIEF
Approved: SDS | Effectivity: SEPT. 24. 2018
LEAST MASTERED SKILLS FORM
School: LUCENA DALAHICAN NATIONAL HIGH SCHOOL
Distict: _SOUTH
Learning Area: ENGLISH
| — mtostpletes ettty e H
i Grade 7 Grade 8 Grade 9 Grade 10 .
i e, N % R | % [ % cR = !
: 1 380 5292 453 B0.89 204 47.33 17 40.71 H
i 2 387 53.90 424 75.71 137 31.79 258 6381 i
H 3 292 40.67 250 4464 160 37.12 267 63.57 H
! 4 3 47.49 217 38.75 240 55,68 138 3286 .
! 5 320 44.57 352 70.00 251 58.24 37 B8.33 !
! 3 303 5474 266 51.07 261 B0.56 147 35.00 !
: 7 202 5599 234 41.79 220 51.04 249 50.20 '
' ] 374 52.08 208 ETAL] 234 54.29 354 Ba.29 '
! ] 446 B2.12 202 38.07 255 50.16 148 35.24 :
: 0 349 48,81 253 45.18 324 7517 147 35.00 :
H 11 321 a4.71 194 3464 233 67.98 127 30.24 i
i 12 385 53.62 310 55,38 248 57.54 Z08 49.52 i
H 13 252 | 35.10 136 24.28 I 287 BB.55 254 70.00 H
H 14 201 27.99 Twwr— : 279 64.73 137 3262 H
! 15 252 | 3s.0 190 33.93 246 57.08 186 44.29 !
! 16 261 35.35 210 35.11 Z80 64,97 125 29.76 !
! 7 Z3z2 32.31 227 40.54 205 47.56 zo2 52.85 !
! 18 215 2094 195 35,54 244 56.61 B1 14.52 . The teachers of Enghsh
' 19 Z30 3208 187 33.39 285 B6.13 Lm— ! .
N T 23 | @081 | o0 | 33es | aor | 7123 | e | aso0 | looked at the item
: 21 304 4234 156 27.86 245 56.84 i 26.43 AN analysis.
A . .
' 22 305 42.48 125 ::_i_l 27 £4.50 190 45.24 i . They identified the least
' 23 336 46,80 - . 241 5502 218 5214 i . o
i 24 3z 4345 188 3357 277 64.27 199 47.38 H + mastered skills in each
i 25 332_| 4624 153 | 2732 | 267 6659 134 31.90 i grade level.
! 26 281 39.14 166 2564 280 62,97 127 30.24 !
1 1
' 37 304 2234 ] : 84 6580 108 3571 ' These least mastgred
! 28 272 a7.88 133 23.75 284 6589 158 37.62 v skills are the entries
i 29 268 224 51.97 177 42.14 H inside the red boxes.
H an 234 195 45.24 180 42 B6 ,
] a3 196 136 31.55 154 46.19 '
D [E2 259 161 | 9795 | 228 | sa%e | |
: 33 131 202 46.87 283 67.38 :
! 34 179 128 30.48 !
' a5 174 116 2691 94 22.38 !
H 36 188 43,62 124 20,52 i
H 37 295 243 56.38 118 ZB.10 H
H 38 255 35 65 241 43.04 1ad 3341 124 20 52 !
i 39 218 30.36 207 36.96 273 63.34 109 25.95 :
H a0 193 26,68 216 3857 278 64.50 112 26.67 H
H a 178 24,79 244 43,57 296 G8.68 112 26.67 i
H 42 : 212 37.88 H
i 43 205 28.55 296 52,86 H
! 44 346 48.19 193 34,48 .
! 45 344 47.91 159 28,39 !
' 4B 319 44.43 278 49,64 !
' a7 184 25.63 I 277 49.48 '
' 48— : 343 61.25 '
: a9 288 4011 325 58.21 :
: 50 196 27.30 268 47.88 :
1 Mo. of 1
V| Learners 718 560 H
1 1
1 1




Utilize assessment data to inform the modification of

teaching and learning practices and programs

- Document Code; DEPED-LCH-CID-LMS
#ds RE;:::LI-". L::sz?ﬂf:" . Document Title: Least Mastered Skills Form
2 ! Regon IV A (CALABARZON) Revision: 1 Page: 3 of 3
“'""’ Schools Division of Lucena [:il}' Prepared: LOA Reviewed: CID CHIEF
Approved: SDS | Effectivity: SEPT. 24, 2018
FIVE LEAST MASTERED COMPETENCIES
: Grade :
1 1
: Level Item Mo. Competencies £ :
H EN7LTWC-ll-a-5: Exiract informalion from a lext using a !
! 33 18.25% !
! paraphrase 1
1 1
1 EN7LTWC-ll-a-5: Extract information from a lext using a 1
H 35 24.23% 1
H paraphrase H
! 7 41 EM7G-ll-e-1: Use sentences appropriately and meaningfully | 24.79% d At this point, the pool of
1 =||=8-5 i i i 1 . .
: 34 E:I’;g‘:ﬁ.rwilta 5. Extract information from a lext using a 24.83% : teachers determines the five
— - } .

E pe EN?#.':‘_-II~f|:--II1: Use prepositional phrases approprialely and | .o .. " least mastered competencies.

meaningfully \
E - ENBLT-lla-9.2: Identity the distinguishing fealures of nolable | oo E k They use these assessment
: East Asian poems, folkiales, and shori stories ' : data to come up W|th a
1 22 ENBV-IIf10.1.4: Identily figures of speech 2232% | P
i i ENBV-lle-24: Discriminate between kleral and higurative | ... : lremedlat::on program Lor the
! 8 language : . earners focusing on these
E 94 EMNBLT-1a-9.2: Identify the distinguishing fealures of nolable 29999, E least mastered cgom etencies
| Eas! Asian poems, fokiales, and shorl stories ; 1 Y :
' 13 |ENBLClig-7: Employ appropriate listening skills and [, oo ' They, too, use these
! siralegies suiled to long descriptive and narrative lexts ' ! ' assessment data to reflect on
! 35 EN9G-Ila-19: Use adverbs in narration 26:91% H ‘\‘ hei hi .
i M EN9G-Ila-19: Use adverbs in narration 29.00% i \ t eII.' teaching practlceg.
' ENSRC-lle-19: Gel information from various print media like ' ' Having reflected on their
! 43 brochures, pamphlets, periodicals, and audio-video | 29.93% ! hi . h
: 9 recordings : teaching practices, they

ENSRC-lle-19: Gel information from various print media like work on the development of
i 45 brochures, pamphlets, periodicals, and audio-video | 30.16% i e e . p
' recordings ' individual remediation plan
i 50 | ENSLT-lle-2.2.2: Explain the lterary devices used 063% | for the learners focusing on
1 EN10LT-i-19: Evaluate literature as a vehicle of expressing 1 -
' 47 and resolving conflicts between and among individuals or | 12.86% ! the least mastered skills.
! Qroups 1
H - EN10LT-lIb-14.2; Explain how the elements specific 10 8 | 4, con i
: selection build its theme : .
! EMN10LT-li-19: Evaluate iterature as a vehicle of expressing !
1 10 50 and resolving conflicts between and among individuals or | 2048% '
1 ;II'OUDS ]
E EM10LT-Nli-19: Evaluate literature as a vehicle of expressing E
1 49 and resolving conflicts between and among individuals or | 21.43% 1
i groups :
! 45 EM10LT-lIh-3: Explain how a selection may be influenced by 22 14% !
I culture, history, envirgnment, or other faclors i |
1 1

M W 118 Comp. Tisyang Tvam, Lucera Ciey B0 e ciryiideped gov b 8 s depedlucena wis. cooseped bacema B (0423640 2271
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The pool of teachers uses reflective teaching. Reflective teaching is an inquiry approach that
emphasizes an ethic of care, a constructivist approach to teaching, and creative problem solving
(Henderson, 2001). This ethic of care respects the wonderful range of multiple talents and
capacities of all individuals regardless of cultural, intellectual, or gender differences. Teachers
using a constructivist approach place emphasis on big concepts, student questions, active
learning, and cooperative learning, and they interweave assessment with teaching (‘Reflective
Teaching Model’, 2018).

After reflecting on their practices, each teacher work independently
on their remediation lesson.

Let’s look at how Teacher Rosalie, one of the teachers in 8th Grade
English, craft her remediation plan focusing on the competency
EN8V-1If10.1.4 Identify figures of speech.

Republc of the Philippines
Department of Education
Region I = A CALABARION
Devigwon of Lucena City
LUCEMA DALAHICAN NATIONAL HIGH SCHOOL

Lucena City

TEL NO. +63 042 717 0972
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REMEDIATION PLAN
Quarter 2 | SY 2018 - 2019

Date:

October 29-30, 2018
(After class bours)

Sectlons:

MNarra, Gmelina, Acacia

Least Mastered
Skills

Objective

Strategy

Activity

Assessment

ENBV-IIf10.1.4
Identity figures of
speech.

Identity figures of
speeach in the texts
provided

Tiered
instruction

Tiered activity
o Figurative
language
sort

activities
o Figurative
language
choice
boards

Tiered
assignmant

o Identifying
figures of
spesech
{low)

o Comparing
figures of
speech
{middle)

o Writing
figures of
speech
{high)

20-item quiz

' Teacher Rosalie decides to
use tiered instruction in her
remedial plan.




Utilize assessment data to inform the modification of

teaching and learning practices and programs

HOW TO DO IT

According to Heacox (2002), there are six ways to tier a lesson

- Tier by challenge level (Bloom's Taxonomy)

- Tier by complexity (When you tier by complexity, you address the needs of
students at introductory levels as well as the needs of students who are ready
for more advanced work)

« Tier by resources (When you choose materials at various reading levels and
complexity of content, you are tiering assignments by resources)

« Tier by outcomes (Students use the same materials, but the end products vary)

« Tier by process (The end products are the same, but the ways students arrive at
those outcomes may vary)

« Tier by product (Group by multiple intelligences or learning styles followed by
assignments that fit those preferences).

L. FTNAOW

ILLUSTRATION OF PRACTICE NO. 4

Teach students to examine their own data and set learning
goals

Teacher Alma teaches 6th Grade Technology and Livelihood
Education (TLE). In her class, she explains expectations and
assessment criteria. She believes that students can better
interpret their achievement data and set learning goals when they
have a clear understanding of performance expectations and
assessment criteria.

Let's look at Teacher Alma'’s practice.
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Kits 12 BASIC EDUL,

CONTENT STANDARD

PERFORMANCE
STANDAR

ATION CURRICULUH

LEARNING COMPETENCIES

CODE

LEARNING
MATERIALS

252
253

demonstraes shil n
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prepanes: markedng strabegy by
ki halp o ol of uging
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TLEGHE-
Sa-1
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K. pp. 18
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Teacher's Manual
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i
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§
i
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TLEGHE-
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aerials and applying the
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Prior to the teaching
of the different
competencies in Home
Economics (a component
of TLE), Teacher Alma
informs the students
about the content and
performance standard
expected of them to
achieve in the rating
period.




Utilize assessment data to inform the modification of

Hand Sewing Project Rubric
Poor Fair Good
(1 point) (6 points) (10 points)
Stiteh Formation Stitches are not Most of the stitches | All stitches in
formed correctly are formed project are formed
correctly correctly

Stitch Uniformity

Stitches are not
evenly spaced the
corect distance

Most of the stitches
are evenly spaced
the correct distance

All of the stitches
are evenly spaced
the correct distance

Management
Threads

turned in on tlime

apart, or of the apart, and are the apart and are the
same length correct length same in length.
Cutting Project was not cut | Project was cutto Project was cut
(60% off) to the the correct siza 100% to the correct
correct size and B0%, and most of size and edges are
edges are uneven | the edges are smooth and even
and jagged smooth with only a
very few uneven
spols
Time Project was not Project was turned

in on fime or early

Loose threads and

A few loose threads

No loose threads or

knots are visible and knots are knots are visible
visible
Creativity student put thought | Student put much Student worked
into the design and | thought and steadily on the
drew a pattern 60% | consideration in the | design elements to
of the time design and personalize and

improved it when
needed

craft their sewing
project(s) 90% of
the time.

Source: Rcampus.com

teaching and learning practices and programs

Teacher Alma informs the learners of
the set assessment criteria for the hand
sewing project.

L. FTNAOW

She, too, involves the students in the
process by letting them add or modify the
presented rubrics.

After their consultation, they arrive at a
consensus of which component receives
highest and lowest points. They, too,
determine the if there are additional
components to be added in the rubrics.

Teacher Alma desires her learners to examine their own data and set their learning goals. Below

is the portfolio checklist form she prepares for the learners.

Name:
Grade & Section:
PORTFOLIO CHECKLIST FORM
Portfolic Component Date b dof Comments This is sample portfolio
SeciionT=Dos P Completed Approval p p
on 1 - Documents i

Title Page Oclober 15, 2018 Approved: Elaborate desigry checklist form, for
Table of Contents om 15, 2018 Appmﬁ Complergw Teacher Alma's learners.
Portfolic Checklist Form [4] 15, 2018 Approv. Complele .
Reflection October 15, 2018 Approved: Complete: This enables them to
Section 2 — Management of family resources ; i
Family resources and needs Ocleber 15, 2018 Approved: Complele examine thelrl own data
Feasible and practical family budget Octoler 15, 2018 Approved: Complele: and set |earn|ng goa|s in
Section 3 — Sewing of household linens . . ..
Project plan for household linens Ocloler 15, 2018 Approved Needy improvement their SUbjeCt TLE. This is
Draft pattern of household linens October 15, 2018 Approved: Cermplele .
Section 4 — Food pressrvation attached to the student's
Simple rasearcl_'h in food preservation Ocloler 15, 2018 Approved: Incomplele research pOthO“O. By doing S0, the
Product marketing October 15, 2018 Approved: Complele

learners are be guided
of the different targeted
competencies for a
specific quarter.
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ILLUSTRATION OF PRACTICE NO. 5

Modify existing program using assessment data

Lucena Dalahican National High School (LDNHS) supports the
reading culture in the Division of Lucena City by cascading the
division-wide reading program.

However, there are several instances when a need to modify the

existing program arise.

Let's look at how the teachers of English in LDNHS work on its
modification.

Euepublic of the Phiippines
Department of Education
Region [V — & CALABASZON
Division of Lucens Gty
LUACEMA DALAHICAN MATIONAL HIGH SCHOOL

Luera
TEL HO. #43042 71T 0572

ENGLISH DEPARTMENT

Project Increased

ENGLISH DEPARTMENT'S ACTION PLAN

5Y 2018 - 2019

Reading Ability of
Struggling Readers (IRA)

is the school-based

reading program of
LDNHS which covers
activities such as

Preject Activity Cbjectives Tima Frama Koy Parsons Invalved Source of Fund Succuss Indicator
o provide Sudents
with cpportunibies to | wosalamar
read sentences, Grade 7 Grade 8 Grade @ Grade 10
S-Minuta Reading with | ERfrehe S0d ShA | Telr faund ™ 100% participation of all
He wocabulaey words and | English time wnctions foiell omcle bevsla
Cack the Ms. Curia | Ms. Apritade | Ms. Reyes | Ms. Seramo
somprahension skills af
she students
Feaging Femedianon | 10 equip strugging
“""""";:'!pp‘““" rroid "m"’"s":‘:f:";‘; M. Salazar - Decrease the percentage
Project TRA tha reading skl of Yaar round M. Sarrane PRP 30,000.00 o struggling readers to
[Ircraased Readies [Division Memeransum | instructicnal ana Al tsachars of English a N 5%
"b""-\fﬂ‘* 9""'?""9 Ma. CID 75, 3. 2017] | i t Faadars
Reading Moesh :::mr ':‘;:f“:‘:""d Ms. Salazar
Cebbeation (tie up with | BeIS89 Moath 800 Newambar Ms_ Dizon MOOE 100% participation of all
Filping Department) | “Tdertabe acy 2018 Al teachers of English PP 5,000.00 | sections in all grade bevels
Calabeation Filiping teachers
o sdminister sient &
Adeministration of Publie | 9721 readng (ore-test & Moy
Second ! m:tang:Lm f’plﬂfﬂﬂ e ki English Dapt. 100% participation of all
Ressing fasessmant | caugs their resding March 2019 Ms. Banagan s, Maraho Fund | sections in all grade bevels
est & Postiest] berwels as basis fora (Post-test) M=, Andrade Ms. Ecal
fFrw ¥ | reading remediation Ms. femajo M. Septima
pragraen M. Guesrero Ms. Serrana

S-minute reading with
me, reading intervention,
among others.

ity
LUCENA DALAHICAN NATIOMAL HIGH SCHOGL

Lusmna City
TEL MO, #63 042 7170872
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READING PERFORMAMCE IN ENGLISH OF GRADE 7 LEARNERS

SY 2018-2019
Nos. of Reading Level
Nos. | Section ?;f;l:': Independent | Instructional | Frustration
1_| Sampaguila 62 10 36 18
2 Riesal 64 13 37 14
3 Rosas [ F] 33 23
4 Jasmin [ & 40 18
5 llang-ilang 62 12 30 20
[:] Gladiola 61 15 32 14
7 Liria 62 15 29 18
8 Kalachuchi 54 2 16 36
Waling-

g waling 62 15 40 7
10 Azucena 62 18 38 ]
11 Gumamela [1+] 18 39 8
12 Sta. Ana 64 18 32 14

TOTAL 690 154 402 194

However, based on the reading
assessment administered to

the Grade 7 learners, section
Kalachuchi has the greatest number
of frustrated readers.

Referring to Project IRA, the
activities stated are insufficient

to address the needs of these
struggling readers.




Utilize assessment data to inform the modification of

teaching and learning practices and programs

At this stage, the teachers of English collaborate to come up with measures to address the
needs of the struggling readers. Having the greatest number of frustrated readers, the teachers
decide to focus on section Kalachuchi.

L. FTNAOW

The pool of teachers decides to have after class remedial sessions to these struggling readers
to enable them to reach their expected reading level. In preparation for this, parents’ and
guardians’ orientation is conducted.

The following is the remediation program, to enhance the progress of the struggling readers in
section Kalachuchi.

Republc of the Philppines
Department of Education
Regon IV = A
Divigesn of Lucera City
LUCENA DALAHICAN HATIONAL HIGH SCHOOL

Ligana Oty
TEL NOD. #63 042 717 0972

ENHANCING PROGRESS FOR STRUGGLING READERS

Frequency The teachers identified the
or Monitorin
Areas for Support Regularity of Suggested Strategies of ngmsgs areas for support.
Session iahi ;
S TN T Upon establishing th.|s, the
Evﬂrdi_swlﬂhle and Phoneme frequency or regularity of
. ounting . L e
EHCH i aureng s Galy | Sound-oWord Matching: session is identified.
honies ’ ! Compound Phonemic Th ted strategi
p Natss o en, suggested strategies
Word-te-Word Matching H
kg to a|q the areas pf supportl
Dlef;_vding alrt-% word. Memory Search are given. This gives remedial
studies, including the . i
learning of a sight Daily ere g;;‘: teachers ideas on the
[ .
Locabuary : strategies to be used.
Language development Ssmariic Maps
ey e Dail Wk Wizard A monthly monitoring of
development ¥ 4 Word Detective Monthly , .
P Word Connect monitoring of learners’ progress is scheduled
Metacognition learmers’ .
Graphic and semantic progress to assess the current readmg
o . organizers based on the
The explicit toaching of | Twics a week | Answering questions oo level of the learners.
comprenension siralegies Generating questions areas of This assessment data will
Recognizing story structure support }
Summarizing serve as basis for another
Use Mentor Texts e . L
Meaningful writing Once a week Demaonstration modification the eX|st|ng
experiences Balance Prompt Writing
Frea Cheice Writing program.
The development of
fluent reading by reading " . )
and rereading familiar Twice a week | Reading Exercises
lexts
F‘rovisiqn for wid_e~rangs Daily Use of para_llel texts
of reading materials Use of nonlinear texts
Opportunities for both
guided and independent Guided and independent
reading Once & week | roading
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Other lllustrations of Practice
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Having seen how Indicator 5.5.2 can be achieved, you
are now ready to develop lesson plans, instructional
materials and assessment tools applicable to your
teaching contexts.

Below are other illustrations of that you may also
consider in utilizing assessment data to inform the
modification of teaching and learning practices and
programs.

Happy working!

Make data part of the ongoing cycle of instructional improvement

+ Teacher Lea collects and prepares a variety of data about student learning to gain a deeper

understanding of students’ learning needs. She collects data from multiple sources, such as
division-wide assessments, and school assessments, classroom performance data, and other
relevant data.

+ Teacher Jocelyn interprets data and develops hypotheses about how to improve student

learning. Interpreting data allows her to identify the strengths and weaknesses of an entire
class as well as individual students. As she examines the data, she can develop hypotheses
about factors that affect students’ learning and ways to improve instruction to help all
students achieve.

+ Teacher Sarah Kaye modifies instruction to test hypotheses and increase student learning.

After forming hypotheses about students’ learning needs, she examines current instruction
and test the hypotheses by implementing instructional changes they believe are likely to raise
student achievement. Drawing from the data, she needs to determine whether to continue the
instructional improvement in its current form, modify or extend the approach, or try a different
approach.

Teach students to examine their own data and set learning goals

+ Teacher Imelda provides feedback to students that is timely, specific, well formatted, and

constructive. She understands that as Proficient Teacher it is a must to provide students with
feedback that helps them understand their strengths and weaknesses and identifies specific
areas for improvement. Effective tools and strategies include student-developed assessment
rubrics and peer reviews.

+ Teacher Jonalyn provides tools that help students learn from feedback. Students need time

and tools to help them analyze the data, diagnose their own errors, and learn from feedback.
Tools such as teacher- and student-generated graphs and reflective questions guide students’
data analysis and help them make data-based decisions to improve their performance.

+ Teacher Maricris uses students’ data to guide instructional changes. She believes that as

Proficient Teachers there is a need to collect and review students’ learning goals and analyses
to identify content areas and skills that need to be reinforced and factors that may motivate
student learning.



Utilize assessment data to inform the modification of

teaching and learning practices and programs

| PROFESSIONAL DEVELOPMENT PLAN

L. FTNAOW

After you have explored the how to utilize assessment data to inform
the modification of teaching and learning practices and programs,
you now have a better appreciation of the indicator.

Based on your learning in this module, think of what you can do to
enhance your professional development.

Fill in the personal action plan below.

Happy planning!
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RESOURCE LIBRARY

This section provides you resources that can help you further
understand the indicator.
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